
Page | 160 
 

Article 

  

 

Gender-Inclusive Curriculum 

in Higher Education: An 

Appraisal 

 

  
 

Journal of Society in Kashmir  
10(1) 160-167 

ISSN: 2249-667X 
© 2020 Author(s) 

http://sociology.uok.edu.in/Files/c2d3b27
8-4cf7-49a5-9525-

af5e352f2900/Journal/550caddf-2e9b-4309-
a1b1-bc0c12b41fb5.pdf 

 

 
Shumaila* 
Shugufta Akhter† 
 

 

Abstract 
Does gender count as legitimate knowledge in the context of the considerable curriculum 
reform that can be observed, in the past years, at system level and in different fields of 
studies? Is a gender-inclusive curriculum, one consciously designed to recognize and 
acknowledge the evidence that males and females are likely to bring in a similar, but also 
different, cultural baggage to their learning experience and that societies are deeply 
gendered at micro and macro levels, the norm or the exception in various higher 
education institutions? Or has even gender been incorporated in the curriculum or not? 
Such questions are important in any analysis of an educational reform. The present paper 
aims to understand the significance of studying gender in curriculum by moving beyond 
the borders of Gender Studies. It further aims have a critical analysis of the gender-
inclusive curriculum in the Higher education system with special focus on the 
curriculum designed by the University of Kashmir.  
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Introduction 

In India after independence there was remarkable increase in terms of the 
number of higher educational institutions and thereafter teachers and 
students were also on rise. The question arises how far this upsurge was 
distributed among all the communities and groups in India has to be 
examined to understand how unequal the development that took place in 
the arena of higher education. The National Higher Education policy 
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adopted in 1986 has emphasized on basic elements that is access, equal 
access (or equity), Quality and Excellence. But the process of 
development in this sector was exclusionary for the many sections such 
as Scheduled Tribes, Scheduled Castes, Other Backward Classes, 
minorities and women which was a persistent process for a long period 
after independence that still continues today. Since independence drastic 
changes in the social- economic order appeared witnessed in the form of 
series of changes in beliefs, attitudes and values which has immensely 
affected human conditions and quality of life. However Gender based 
variations is an established phenomenon in both the developed and 
developing parts of the world and the depth of understanding this 
phenomenon varies significantly. A recap of the development 
interventions undertaken in the developing countries to impact gender 
equality and women‟s empowerment highlight their limited success. 
Despite extensive discourse and resources that have focused on women 
as key actors for development, their situation has not changed 
considerably (Cunha, et,al 2006). A little unearthing reveals that 
regardless of using gender as a label, most policies and programmes 
failed to truly incorporate gendered issues primarily due to a lack of 
understanding of the contextual realities and a dilution in the process of 
transforming goals to implementable mission. Very often this has 
resulted in running the development programmes as patch-in solutions 
rather than a cohesive, coordinated attack at the problem. The primary 
source of development is considered as education. It is viewed as a 
transformative instrument of change and development. If education is 
seen as a socializing agency preparing individuals for a style of life 
associated with a stratum, it is at the same time an agency helping 
individuals to overcome prejudices and promoting values and behavior 
of a more universalistic nature. Education improves women‟s well-being 
and gives them the confidence to actively participate in important 
household, social and national decisions. It provides women the freedom 
and power to shape their lives and to participate in the community and 
workforce. Education inculcates women‟s confidence and increases 
awareness of their social, economic, and political rights. It is essential to 
creating an environment where women can equip themselves with the 
knowledge and information they need to change their status in society. 
The notion of „Curriculum‟ in the institution of education are situated 
within a male-dominated culture that is decades old and extends from 
primary school to higher educational system (Hicks, 2007). Curriculum at 
the first level specifies that there is female and male student‟s access to 
higher education and retention and achievement in such education. At 
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the next level there is the immediate local context of the family and 
community which influences the students‟ gender values and beliefs 
systems. Also there is the labour market with gendered patterns which 
has an impact on the education choices of the students which represents 
the gendered structure of society. Teaching gender within a 
mainstreamed paradigm is teaching students to transgress against racial, 
sexual and class boundaries in order to achieve the gift of freedom 
(Hooks, 1994). A gender inclusive curriculum incorporates a range of 
teaching, learning and assessment approaches that are more accessible to 
women. Studies have revealed that women prefer the study of problems 
and exercises which are put into a broader social context in contrast to the 
traditional, more masculine way of thinking which sees the theory as 
standing apart from its social context. International studies have shown 
that inclusive curriculum strategies have improved student engagement, 
retention and success for all students. Curriculum, in general and the 
higher education curriculum in particular always serves as a means of 
social control, legitimating existing social relations, and representing 
somebody‟s version of what constitutes important knowledge. Actually, 
what counts as legitimate knowledge is the result of complex power 
relations among various social categories, such as class, race, gender/sex, 
etc. Does gender count as legitimate knowledge in the context of the 
considerable curriculum reform that can be observed in the past years at 
system level and in different fields of studies. Is a gender-inclusive 
curriculum, one consciously designed to recognize and acknowledge the 
evidence that males and females are likely to bring in a similar but also 
different cultural baggage to their learning experience. Are societies 
deeply gendered at micro and macro levels or the norm is exception in 
various higher education institutions? In this context to adopt such a 
holistic context of the higher education curriculum, this paper aims at 
critical analysis of the gender-inclusive curriculum in the Higher 
education system with special focus on the curriculum designed by the 
University of Kashmir.  
 
Objectives: 

 To find out the set of courses, course work and contents offered in 
Kashmir university.  

 To analyze the gender-inclusive curriculum designed by the 
university of Kashmir. 

 To challenge the widespread assumption that the transmission of 
knowledge is by and large free of gender bias 
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Methodology and Data tools: 
Keeping in view the above objectives of the study the data was collected 
from both primary sources and secondary sources. The former source 
used simple random sampling method. Questionnaire and narratives was 
the main tool of data collection comprising of both open ended as well as 
closed ended questions based on the different variables. The later source 
comprised of prospectus of university, syllabus of courses offered and 
web address of the university. In our attempt to identify examples of 
Gender-Inclusive curriculum, we designed the scheme around questions 
such as: What knowledge are students acquiring during their university 
degrees? Is this knowledge „gender relevant? Beyond Gender Studies 
programmes, which proliferated, in many countries, all over the world, as 
a separate/complementary educational offering, to the mainstream 
disciplines, are gender issues integrated within various other academic 
study fields? What does a „gender-inclusive curriculum‟ openly mean? 
Do students in History also learn about „her story‟? Do students in 
Sociology learn about „the gender dimension‟ of the social life? How can 
gender awareness be promoted in particular subjects? What do students 
and academics think about the need for a gender-inclusive content of 
their disciplines? Are they prepared/trained to do this? Are there some 
institutional efforts in the area (such as, in the case of gender studies) or 
only some individual, conjuncture success stories? What are the legal, 
cultural, or organizational barriers in the process of gender 
mainstreaming higher education curricula? What role do Gender Studies 
programmes play in the efforts for gender mainstreaming in other 
disciplines? 
 
Result and Discussions 
The University of Kashmir offers nearly 42 programmes in all major 
faculties of Arts, Business and Management, Education, Law, Applied 
Sciences and technology, physical and material sciences, Social Sciences, 
Medicine, Dentistry, Engineering, Oriental Languages and Music and 
Fine arts. In year 2013, 35733 candidates applied for the admission to the 
University for Various Programmes of them 18513 were males and 17220 
were females. Of them 3589 were enrolled in different departments, of 
them 1761 were females and 1828 were male students maintaining nearly 
the ratio of 50:50. This clearly signifies the healthy enrollment of the 
females in the university education. However, if on one hand the 
enrollment is encouraging but the curriculum offered by the University is 
any case not gender sensitive. Firstly of all the course of Bed was chosen 
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because it is open to all streams science, Arts, commerce and Home-
science.  
B.ed is considered as teaching training course. It is evident from table 1 
below that distance education offers B.ed of two years. The course 
consists of four semesters. The semester first consists of five sub courses 
with no optional course. The semester second incorporates 9 sub courses 
with 5 optional courses. The semester third includes 7 sub courses with 4 
optional courses. The semester four involves 12 sub courses with 10 
optional courses-So the course comprises of 35 total sub courses 
(compulsory as well as optional). In these sub courses only one sub 
course namely population and Gender education (2.5 percent) are 
exclusively for women. The contents within syllabus also show minor 
reference of gender such as gender bias in text books and issues of 
weaker sections with minimal percentage of (3.4 percent). Thus a gender-
inclusive curriculum is far in higher education at university of Kashmir. 
Gender bias is visible in the course in general as well as sub-courses and 
contents of course in particular.    
 

Table 1: Course B.Ed. 

Course Bed 

Semesters 4 semesters 

Courses in first semester 5 with no optional 

Courses in second semester 9 with optional 

Courses in third semester 7 with optional 

Courses in four semester 12 with optional 

Total courses 35 

Gender exclusive course 1  
Source: Syllabus of B.Ed. in distance education, University of Kashmir  

 
Narratives: Narratives collected from teachers and students has shown 
that males and female experiences in academic settings can be vastly 
different. Frequently these different experiences lead women to feel less 
confident, to contribute less to the class and to be perceived as less 
capable students.  
 
Pre-assumptions in classroom (Teacher narratives) 
Hidden biases-Target groups: Teachers narrate that our classrooms 
contain certain hidden biases. We want students who actively participate 
in discussion. We tend to value a verbal style that is confident, assertive, 
and forceful. We regard a class as especially successful if students engage 
in debate and verbal sparring. These biases make some students 
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disproportionately female students feel inadequate. They come doubt 
their own abilities and skills. 
Behavioural expectations: The expectation is that Boys naturally exhibit 
boisterous, unruly behaviour, are academically able, rational and socially 
uncommunicative. Boys are Intelligent and have high IQ while as girls 
are hardworking. Girls are quiet, polite and studious and are less likely to 
elaborate upon points made by female students. 
Calling names: Call on male students more frequently than female 
students. Teachers are more likely to use male students‟ names when 
calling upon students and in attributing ideas advanced in discussion. 
Action evaluation: Gender differentiation works in the sense that the 
same actions are evaluated differently. When boys spontaneously call out 
answers or questions, they get the teacher's immediate attention. When 
girls act similarly, however, they are often reprimanded to restrain 
themselves and to raise their hands for attention.  
Raising hands: When girls do raise their hands in an orderly fashion as 
they are told, or sit quietly in their seats, they tend to be ignored by their 
teachers. In other words, there is a gender difference in involvement in 
the learning process: Boys are given the chance of playing a more active 
part in the learning process than are girls. Moreover, they consider it their 
right to do so. For example, when teachers try to distribute their attention 
in a more equitable manner by purposefully calling on girls as frequently 
as they do on boys, the latter tend to complain of unfair treatment. 
Gender appropriate behaviour (Assertive behaviour): Teachers' gender 
bias towards students can also extend to their response to students who 
challenge their authority. Such risk-taking behavior in boys is expected 
and at times praised, but assertiveness in girls is viewed negatively and 
labeled unfeminine. Similarly, boys who do not exhibit stereotypic 
masculine behaviors may be ridiculed (Renold, 2006).  
Appreciation and Encouragement: Teachers often give girls less 
meaningful and less critical praise than boys. Boys' work is described as 
unique or brilliant, while girls' work is often undervalued, critically 
ignored, and praised for its appearance. This aspect of teachers' behavior 
is particularly detrimental to girls because it means they do not receive 
feedback on their work that could help them develop deeper 
understandings of concepts (Liu, 2006). 
Allowing time: Wait time is the pause you allow before a student or 
students respond to a question you have posed. Female students tend to 
take longer before replying. A short wait time may reduce women‟s 
opportunities to answer and may reinforce the notion that they are not as 
capable of handling the material as men who are quicker to respond. 
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Volunteers in extra-curricular activities: Teachers often defend the 
practice of calling primarily or exclusively on volunteers by saying, "I 
don't want to put shy students on the spot." Empathetic as this sentiment 
sounds, it usually backfires. After a few predictable talkers have made 
most of the substantial contributions at the beginning of the class hour, 
other students become particularly hesitant to join the discussion. 
Segregation of participants and nonparticipants soon extends beyond 
individual class periods, and becomes a structural feature for the 
duration of the course. 
Gender-related language: Contrary to traditional thinking, “generic 
terms” such as mankind, chairman, and men are not interpreted a 
referring to both men and women. Research shows that these male based 
terms cause people to think not of females and males but just males.  
Comments on appearances: Women are much more likely than men to 
receive comments on their clothes and approaches. These comments may 
be meant as compliments; however, they also send the message to 
women that their looks are more notable than their academic abilities  
 
Conclusion: The global education agenda has raised awareness for the 
support of gender parity and gender equality in education as the Human 
Development report for 1995 declares that „If human development is not 
engendered, it is endangered‟. Development goals now focus on gender 
equality and women empowerment. Goal number three of the 
Millennium Development Goals (MDGs), is to promote gender equality 
and women empowerment. The fourth target of this goal is to eliminate 
gender disparity in primary and secondary education, preferably by 2005 
and at all levels of education by 2015, (UNESCO Global Monitoring 
Report, 2005). Therefore, the shift in the international education goals 
beyond gender parity to gender equality has had a positive influence in 
promoting a meaningful education agenda towards the education of 
females in relation to males. Achieving gender equality in education 
implies equality of opportunities for males in relation to females, equality 
in the learning process, equality of outcomes as well as equality of 
external results after leaving education, (UNESCO, 2004). It is therefore 
more of a challenge to achieve gender equality. As the curriculum 
provides students with the knowledge and skills required for the entry to 
the various professions, the selection of the knowledge and skills to be 
included in any curriculum will therefore shape student perceptions of 
the current priorities, attitudes and practices in the profession and 
provide the foundation for their professional lives. 
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